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CHAFTER I
THE NEGRO ACADEMY |

During the latter part of the nineteenth century, ;
small school for the education of Négroes was established in
the town of Princess Anne on‘Maryland's Eastern Shore. As an
institution serving "the youth of Maryland of the colored -
~ race,” its evolution to full-fledged status as a branch
campus of the University of Maryland depicts the problems,
struggles, and successes faced by a black school in the Anmer-
icaﬁ"South.i Throughout its history the school in Princess
Anne underwent changes in name, status, and educational philos-
ophy. It responded to the prevailing political, economic,
and social forces of its times. During its first quarter
century the school managed to survive, but by attempting to
achieve both literary and industrial aims it succeeded in - ﬂ

neither.

Just north of Princess Anne was a parcel of land with \ f;;
a colonial dwelling on it named, Olney. Built in 1798 by : M,g
Ezekiel Haynie, a physician and surgeon.in the Continental

™~

Army, Olney was a large Georgian mansion that had deteriorated

Vs i

over the years., The property was sold to various families

1Princess Anne Acadenmy Chariter, December 3i, 1890,
University Collection, University of Maryland, Eastern Shore
Library, Princess Anne, Maryland,

-~




until it was bought in 188§,by John A, B. Wilson, a white
iinister of the Methodist n‘pJ. opal Church, who was serving
in Princess Anne since 1882. The founding of the University
of Maryland, Eastern Shore is traceable 1o the acquisition of
Olney, first under the auspices of the Methodist Episcopal
Church,

Black education in Maryland in the post-Civil War era - |
recelved practically no support from the state legislature. , y
Those schools that did e%ist were operated by Protestant chﬁrch l
denominations. The Methﬁdists were particularly active in this ;

regard by channeling funds through an organization called the

il e e - LN

Baltimore Association for the Moral and Educational Improvement
of the Cclored PBOPle. The Association provided teachers to
man the Freedmen's Bureau schools that were se: up in the
counties in the period 1866-1868.° 1In Somerset County, the
Tirst pﬁblio school for Negroes at this time was established

in a black Methodist church; shortly after opéning for
classes, the school was burned by an angry mob of whites who
feared that education would ruin blacks for field work and
undermine the rac1al caste system.u

Black Methodists, particularly those at the Metro-

pelitan Methodist Church at Princess Anne saw education as a

viay of overcoming racial‘Eggfésstvﬁ*in#Svmefse%%&eunty.

2Dorls Maslin Cohn, "The Haynie Letters,” Mggxland
Historical Magazine, XXVI (June, 19%?). Do 2.

3’J:Llllam 4. Low, "The Freedmen 8 Bureau in <he Border
States,” Richard ¢, Curry, ed., Radicalsm, Racism and Pariy
Realignments The Border States Buring Reconstruction, o

Vi

’George R, Bentley, A Histoxy of the Freedmen' s

Bureau , (New York, 1974), p. 179.
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way of overcoming racial aggression in Somerset Couaty.
Significautly, the congregation had been strong even in

slévery times and had coatained a large number of the free

’ biacks of.the county.5 The Waters family, free black farmers,

and log cutters were active in working for the educational
!

,imppoveﬁént of their race.during the antebellum period,

j A§ﬁer the war, John Waters, the pastor of the Metropoiitan)§

#

1
4

,Méthodist Church, would be involved in the establishment of

fjé college for Negroes on the Eastern Shore of Maryland for

' the sons and daughters of former slaves.® Such was the

background for the founding of Princess Anne Academy,
In 1867 the Freedmen's Aid Society of the Methodist
Episcopal Church established the Centenary Biblical Institute

in Baltimore as a school for the "higher" learning of Negroes.7

The Institute attracted many students and due to overcrowded
conditions, the school sought new quarters, An additionsl
building was obtained through the aid of John F. Goucher, a
trustee,8 Within a few years applications again exceeded

available space, and the school was forced to refuss admission

9

to prospective students., At this time John Wilson was

Robert W. Todd, Methodlism of hhe Peninsula, (Phila-
delphia, 1886), p. 173. =

6"7Otb Aaniversary, Maryland State College Magazine,"
(The Salisbury Advertiser Press, 1957), p. 5.

7Annua1 Report of the Freedmen's A&id Society,
Methodist Episcopai Church, (Baltimore, 15869), pp. 8-G.

[s] .
“ibid,, 1879, p. 11,

?Minutqg of the Session of the LDelaware Conference
of the Methodist Episcopal Church, (Baltimore, 1886), p. 33.
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transferred out of Princess Aane to the Dover Delaware district

pulpit, He coatacted the Ceat

enary Biblical Institute to deed
10

his land for Negro educaticn.

VWaile a plan for a Negro school in Princess Anne was
well-intentioned and progressive, the response of the waite
community in Somerset County was less than enthusiastic. 1In

the late 1880's the lower Eastern Shore of Maryland remained

relatively untouched by the boom of America's industrial

forces. Somerset County was a rural area of small farms and

afgdlages, Life was static; heritage and family defined an
individual's social status, Ths relationships between the
white residents and the Negroes were also cleerly delineated,
In custom and law Somerset County upheld white supremacy.,

Somerset whites had reacted to the end of slavery with bitter-

ness-and apprehension. The free Negro had alsays been feared

in the county and community ieaders quickly developed
alternatives such as forced apprenticeships, black codes, and
segragation that would keep the Negro in a subordinate positioﬁ
in the post-Civil War era.]‘1 Believing that education would
alter prevailing social arrangements, Somerset County Com~
missioners spent a scant $89 yearly on black education,l?

The idea of 1land being sold for use by Negroes for educational

. purposes was met with hostility.

rand Office Records, Somerset County, 1886, IV, p, 309,

11Will;am A, Low, "The Bstavlishment. of Heryland
State College,” Charles B. -Clark, ed., The Eastern Shore
of Maryland and Virpinis, (New York, 1950), if, pp. 749-750,

12, . .
“Tanaual Report oa the Public Schools of Marvland

for 1871, (Annapolis, 1872), p. 31.




Joha Wilson was enlightened in his racial attitudes,
Hig friendship with Joseph Robert waters, the black minister
at the Metropolitan Methodist Episcopal Church in the
-Belaware Conference who promoted the idea of a school in
Princess Anne, was unusual given the racialletiquette of the
period, Waters and Wilson worked together in founding the
“school,  They agreed that Olney was the logical site, and
Wilson purchased the land in June of 1886¢13 F. Maslin
Frysinger, president of the Centenary Biblical Institute,
and John F, Goucher traveled to Princess Anne to view the
prOperty.'VOn August 24, 1?3&§7, Olney and its sixteen acres
was deeded by Wilson to the Centenary Biblical Institute for
$2000,14 )
Olney served as the chief building of the campus,

It housed the administration, principelfs office and resi-

dence, classroonms, dining hall, and dormitory, C&he school

opened on September 13, 1885 with nine students in attendanceJ
\/“-'_\__’M

Their first task was to clear the land and repair'01ney which

had over the years deteriorated iato a granary used by locall

farmers, By the-end of the first year, thirty seven students,
a majority from Somerset County, were enrolled at the school,”

then commonly referred to as the Delaware - Conference Academy.ls

P
Financ131 support for the academy was funnelled through the

13Low “The Establishment of HMavryladd State College."
> Y

op. _¢it., »n. 750,

[ ‘4e ' ’
1‘Land Office Records, on. cit,

15Low, op, eit,., p. 751.”“,’“J¢
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Centenary Biblical Institugé and the Delaware Conference of
the Methodist Episcopal Church. The Delaware Conference
ceonsisted of the congregations of Negro Methodistslalong the
east coast from New York to the southern end of the Delmaava
peninsula, Once the school in Princess Anne was opened, the
Delaware Conference promoted and.supported its programs
wholeheartedly,

(In 1888 board megﬂers of the Delaware Conference
recognized the growing néed for industrial education at the
academy and authorized "the enlargement of the Industrial
Department at the Delaware Conference Academy to include
carpeatering (sic), painting and dressmékiug."16 By 1851
enrollments numbered eighty five students, fifty four men and
thirty one women, ranging from eight to thirty three years of
age, The school year lasted for thirty six weeks but the
average attendance was twenty weeks for men and eighteen
weeks for women. Twenty men were taking courses in the
agricultural department.17 Except for farm wndkgarden work,
students were required to provide their own tools.ls- All
pupils had to participate daily in manual work projects on
the campus. Certificates of graduation were granted to

students completing three years instruction in ome branch of

16The Morgan College Bulletin, (Baltimore, 1937),

p. 20,

*

17Bernard C. Steiner, History of Education_in
Maxyland, (Washington, 18%4), p. 331,

180atalo ne of the Centenary Biblical Institute for
1888-1389, (Press of Centenary Biblical Institute, Princess
Anaz).
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the industrial department as well as to those in the liberal
arts and teacher training programs. The school also held
summer sessions which it advertised as a "miniature Chatauqua"
wng;eby teachers could "combine recreation and study."19
wr?p“ (Henry E. Alvord, president of the Maryland Agricultural
College and familiar with the work of the Academy, wrote in
/<his 1891 annual report that Princess Anne "is admirably managed,
ia doing most creditable work, and promlS°S to be the
J foundation for great practical usefulness in the future,' />
A !i ﬁlvord recommended that two buildings be constructed. An
f, ‘industrial building is needed, Alvord wrote, "to accommodate
$\ahops and storage for the departments of smithing, wheel-
flgwrighting, carpentry, painting, shoemaking, and tailoring
ibeai@es shed room for brickmaking and masonry." In addition,
ithe female department "should have a building for its entire
?se; as study rooms, dérmitories and quarters for instruction
in domestic arts.” Alvord éoncluded his report by stating
that "the progresé and usefulness of this school will be
greatly retarded until these two necessary buildings can be
provided 120 ‘
While teachers and administrators worked to mak° the
Academy grow and prosper, important political events on the

national level were changing the direct1on and purpose of

black education. By the 1890's the early optimism, energy,

191biq,
%OStginar, op, cit,
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| Negroes evolved.

and support for educating-the Negro had waned for various
reasons, Northern urban problems hald the attention .of the
churches, and appropriations for black education in the south
ﬁere'curtailed. In the southern states the white supremacists
were reasserting and consolidating their power., As the
Reddemers gained control of leocal and state governments,

black educational aﬁ& political gains were gradually eroded.
Education, considered by“Negroes to be the last hope, suffered
ﬁroportionally more setbgcks esbacially after the Supreme

Court ruling of Plessy vs. Ferguson.

Greater  inequalities
developed as two separate systems for educating whites and

. “Magsive financial discrimination against
the already convenieutly segregated Megro schools apparantly

developed out of a conjunction of motives: increased white

desire for education, white racial hostility, and efforts of

taxpayers to limit taxation,"2l The rationale behind Negro
edpcafion was to prepare the race for a caste pogition in
society. The ideals of Negro education were sacrificed as -
an gducational system based on racial iﬁequality and discrim-
ination took hold.22 The lofty hopes of a ''classical and
literary" education were replaced by a common sense philosophy
of indusﬁrial education that received the solid support of
northern corporate philanthropy. Schools like Hampton and

Tuskegee became models of the new orientgtion. of Negro
educatilon,

. 2l10uis B, Harlan, Separate and Unegual: Public School
c

ampaigna and Racism in the Southern Seaboard States, 1901-1915,
(Chapel Hiil, 1958), p. 269.

o

'zzﬁenry Allen Bullock,

History of Negro Education in
the South, (24 ed.; Cambridge, 1967), p. 93.

¢




(The second Morrill Act passed by Congress on August

30, 1890, provided increased fedgral and state fundiag for
lland grant institutions first established under the morrill
~act of 1862, The 1890 law ostensibly forbade appropriations
‘to. any céllege where racial distinctions were a criteria of
“school édmission. Yet the law stipulated that the “establish-
ment and maintenance of such colleges separately fof white
‘iénd colored students shall be held to be a compliance with
.'the provisions of this actses."?3 Thus the second Morrill
Act institutionalized current ﬁractices regarding the educa-
jfion of blacks by its sanction of separate imstitutions for
the two races, The black 1890 lénQ'grantkschoolg did not have
a happy birth, These colléges were founded in the age of
separate buﬁ unequal education,

B The idea of appropriating federal and state funds for
black schools was not new in 1890, Prio; to the passage of
the éedond MorriIl Act, many southera legislatures had
intérpreted the 1862 land grant act to include black schools,
In the 1870's the legislatures of Mississippi, South Carolina,
Virginia, and Kentucky gave a fixed percentage of their 1862
funds.to black schools;2% The 1850 law codified the practice
for the entire south, State legislatures in the region

selected seventeen black schools as reeipients of federal

funds, Maryland was no exception,

3

23John W, Davis, "The Ne
Journal of MNegro Educatioa, II, %

¥o Land Graat College," The
July, 1933), p. 314,

240scar Chapman, "Historical Study of N
Colleges," (unpublished Ph.D., dissertationm,
Ohic State University), pp. 70-71.

egro Land Grant
Dept, of History,




e

president of the Board of Trustees of Morgza College

( In order for the State of Mavyland to continue to
receive its federal funds under the 1862 act for the Méryland
Agricultural College located in Prince Georges County, the
legislature had to give its assent to the Morrill Act of 1890.
President Alvord needed all federal funds for the Agricultural

Coliege since the state legislature oaly budgetad $6000 in

appropriations., With the state legislature meeting only every
two years and having alregﬂy closed session for 1890, Alvord
needéd ederal funds to céntinue until the 1892 Asgembly
approved the Morrill Act.2 [Since the law Yspecifically
provided that the laad-grant funds be equitébly divided where
separate schools for the two races were maintained," Alvord
negotiated to have Princess Anne Acadeﬁy designated a state
supported schocl for blacks.zsw

' &?n December 31, 1890, Alvord contacted John F, Goucher,
a, and

‘drew up a contract to "adopt" the school a: Princess Anne

"(the same being the Industrial Branch of zaid Morgan College)

as the Eastern Braoch of the Maryland Agricultural College."zz> |

Accordingly, the contract provided “for the youth of Maryland
of the colored race, like facilities for general education and
especially for instruction in agriculture and mechanic artse-

conducted in a geparate scheol,--to those provided for the

L

25Steiner, op, cit., p. 328.

ZGDwight Oliver Wendell Holmes, The Evolution of the

Negro College, (24 ed.; New York, 1969), p. 151.

27Princess Anne Acadexmy Charter. op. cit.

~e
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white youth of Maryland, and to thus confiram in spirit and
letter, to the provisioas of the Act of Coagress spproved

. August 30th, 1890...."28C;M0rgan College maintained day to

. day control of the institutiona, ) The Maryland Agricultural
) Ty

materiils.29

grant schools

the decade of
tural College

Anne remained

o,

College agreed

Y severe discrimination in the

funding was based oo the mumber of black farmers in

to give a sum not exceeding $3000 of federal

monies from its Morrill Act appropriations to Morgan to be
spent at Princess Anns for the salaries of an industrial

superintendent, two ilastructors, equipment, tools, and

Despite the rhetoric of the 1890 law, the black land

would not anjoy the ual financial support
7 EP

accorded the 1862 schools, The 1290 schools suffered from

funding pr0cess.3o C?hroughout
the 1890's the funding of the Maryland Agricul-
increased significantly while that of Princess

statlc.31> in 1900 the Academy could have

received $85,000 aanually in state and federal ancs. 1t

; received less than this sum, however, due to the fact that

a Marylaad,

With only 6,000 black farmers compared to 30,000 white farmers

in the state during this period, Princess Anne Academy seldom

. C 3OHolmes op._cit,

281biad

291b14.

31georae H, Callcott, A History of the University of

Magzland (Baltimore, 1966), pp., 228-238.




received more than 39% of its alloted appropriatiou.32 It

. +
3 * e — - . -
' 4

is against this national backdrop that we now turn to a
specific examination of the grewth and development of the
Pfincess Anne Academy.

6During the first ten years of the school’s existence,
Princess Anne Academy vacillated between two educational
philosophies.) On tﬁe one hand the school's Methodist directors :
emphasized training in the 1iberal arts. On the other hand,
given the prevalent casté arrangements in the south, the school
could not overlook the oﬁQious need for training in those }
praétical subjects which would imﬁediatel? benefit: black
people, This dilemma would not 5e regolved until after the

turn of the century. . ‘ ‘

: 4 - The f£irst principal of the school was Benjamin Oliver
Bird, a graduate and former teacher of the Centenary Biblical
Institute, He, his wife Portia, and Jacob C. Dunn, a black
‘minister, made up the entire faculty. Bird earned a yearly
salary of $800 and his wife recelved $300,33 In-addition to "
' his administrative duties, Bird also taught mathematics, |
I geometyy, and algebra., Portia Bird taught geogréphy, history, “3
; " and elocution, and Dunn instructed in grammar and languages.34 vt
| Bird continued as principal of the Academy until his : .
death in 1897. His wife succeeded him and ¥amained head of w i

- .

* ]

i :
i i

32pavis, op. cit., p. 320, L ’

i%

33%Minutes of the Proceedings of the Baltimore Conference, |
(Baltimore, 1891). | ‘ B 11
i

34L0W ’ P.P.z...‘:’.i-.t.'

. e - e
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PR matics, tailoring, blacksmithing, masonry, carp

the school uvotil 1900, Bird's copmitment to the achool's

expangion was illustrated by his purchase of an additional
103 acres of land, the remaindar of the Olnzy estate, from
Clara E. Morris of Princess Anne, for $7500.3° John F. CGoucher
advanced $1500 for the sale of the property.36 The deed of
sale was made to the recently charteréd Morgan College, for-
merlylthe‘Centenary Biblical Ipstitute. Student labor also

added a wing to Olney for classroom and dormitory use.37

~ By the end of the 1893 term tHe school was progressing.
The faculty was enlarged and included six mechanic arts

teachers whe provided part time instruction, Bird was Prin-

i”el and Super.ntendent of the Agriculture and Industrial

Departments and taught English studies. Portia Bird, Assistant

Superinrendpnt of the €irl’s Industrial Department, taught

d;essmaking, laundeting, and cooking, and English in the Normal

- Department. Male faculty members taught Latin, Greek, Mathe-

pentry, shoe-
making, and farming., Two women taught English studiag, 38

-
§ .

!’ /

i

] The °chool was divided inbo three departments, The
ﬁ%é Classir&i Department had six students; the Preparatory
/é( ,Departmegt-f?r Morgan College had twenty eight students; and
j“ the Nor&él Department had three classes--senior (ten students),
[ ' ’ -
, / 351 and" Office Records, 1890, Viil, PP, 586-537.
ﬁ P 63 auces of the Proceedings, op. cif,.

'btelnnr op. cit,, v. 205, p. 331,
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ivst {(thirty four stu-

K] s - PSSR WIS [ w -~
middle {twenty threz students), and £

VanY

Gents). Of the 101 students; £ifty five wvese malz aznd forty

six were female, They came primarily from the Eastera Shore

of Maryland, a few were from Delaware, Pennsylvania, New
1 39

2, and B3evmuda, All students were
roquired to work one hour daily and a half day oa Ssturday on 1

agricultural and mechanic arts pursuaits, According to

—

Superintendent Bird, "as a means of encouraging habits of ‘

industry and s21f help, on the part of the students, all extra

work on the farm, the care of the Campusz, and also the janitor ‘
b ?

work, iz given them, for which thay receive 2 fair cozpen-~
sation." Tuition, board, laundry, a2nd expenses for the year
cogt about $79 per student, 40

A new girl’s do-mpitory was built o

]
1
[ g
1)
D)
R
(s
(e
)
[* N
2]
(v
\‘:

Mc, and Mss, Doxter Smith of Massachusetts, 1a memory of

thelr dacaasad daughter Eliza. The dormitory had room for
£1%ty glrls as well az a study roam, bath room, reception

room, teachar’s voom, aad hot and cold wat r.‘.Thé:ﬁuch im-
provad Cooking Department now had a naw-la*g -range aad
boilax, and the Lauddry Department had s*atiowary tubs and

laundry stoves. Both also had hot and cold wauﬁ"{ Tha school,

howsyer, 3till had need of an imp*ovnd builc'!:x.").'v for the

Indnstrial and Mechsalc Arts 4t ' ‘- .

£l
.

Duriag rhp year forty men were tauvht farming and

-

zardeniang, Of the 121 acre Farm, ninety acres were srable

3
4

(Xa

Ibid., p. 45.
Ibi

o

<
{ul
\

> .. . Y

; 411bid., pp. b5-46.,




and sultable for gra:
Yot thers wag a dronghtt and »esultg Wers 0L a3 succaessful
a8 anticipated  eyen though expo"imknts in manure and
commercial fert{lizers" ware applied. To encourage the
studants to vemain i érinccss Anne through the gpring
planting, they were paid for their labors, ﬁ* d suggested
that a fund be getr up £o aid the gstudents Zor- hheir work, 42

In spite of the facs that bla:kzmithing was ochare
actetized ag "undesirable for the 'eultarad, ' siz men
recaeived traiﬁing in the trade, The stuients.nxde chiaing,
toals, hooks, ringg, Btaples; and thay repaired farm impla-
ments, made ney ones, welded, and gaved tha farm censiderable
expense. The students in brikklaying (2ight) and carpentry
(nine) also did work for the Acadanmy, Theyacsnstzucted a
laund*y and an oil housn "The wood worz on tha laundry and
0il house, embracing the maling of windoy framas, roofing,
laying of the floor, ete., hag furnished practical and
profitable instrrction ‘for studs ents, thus affos ing “hem
assistance and saving coneiderable expens to‘the~éch001?"
The students #lso built tables, benches, ironing boards,..
step ladders, tool boxes, and repaired plows, wagbns,,aad
furnitura;43

The ﬂousehold Department trained the female students

"to take charge of affairs of a. well-regulated home.' They

received ingtruction in sewing, baking, cooklng, launaering,

%21b1d., p. 4.

L3 . ) L
.[Dl\}o, BPD. 46"47. /’ : -




3 : . and housekeeping. ''For the.sake of cconomy and unilornit

R i

of dress. the gis

a2 ware wequirel to aprear at Usoomenccmant

)
L9
ot

in white Aresaes made by tuelr ¢wa hands,
' The gradvating class numbersd eight in 1092 andé seven

. in 1893, All of the above programs weve aceosmplished oa a

- budget of $2,402,72 for 1892 and $4,043,06 for 1323. In 1893

] . the Marvland Agricultural College cave 33800 to its Eastern ;
Branch in Princess Anne, 6ne-fifth cf the $19,000 given by

the Federal government under the second Morxill Act appropii- |
ations. This clearly violsted the spirit of the 1890 mandate |
wherein funds were to be equifably distributed. In addition,
the State Normal School at Bowle coveted Princess Aanc's

4 meazer share for its own uges,*?

/.Princess Anne Academy contipved &o nrogper notwithe
standing the economic depression of 1894, The pusber of :
studontﬁ increased to 130. \1%# chvlt“ pow nunbered  twxeive %i
1 wlth printing addad to the curriculnm. Tuiticn, ic,u, and i
J ' board still cost tbez studeat $70 for the year, The courge .
: of study remainéd basically the game, The Acadeﬁy fzrm was
i prospering due to ditching, fencing, ahd imu ved | cultivation,
Bird still vequestad that an landugtrial arts ailiiég be
constructed i‘h“thé ganerosity of the frieﬁds of théaschool

be supplemented by aid €rom the Srate,™® In 1894 aleven

i ) oo
# ‘ : students graduated, The bndget for that year 'was 3,623.39.

|

[

|

I

|

|
A% ) : i |-
M., ppe 47-48. L

~I‘l

!

2,
eport of che Trustees for the Year Endine June 30

1893, Maryland Agricultural Co legp a timo:e,

e

i
|
46Report of the Marvland—Agricultural College, 1895,

Mc, P 85, . -
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With the 1895 annual budget of $3,790.43, Princess Anne

47 In 1897, ninety three

Academy graduated seven students,
students were enrolled and fhirteen graduated at the end of
the school year. Under construction at last was an industrial
arts building costing $5000,%8

The third principal of the Academy, Pezavia O'Connell,

:héd a Ph.D, from the University of Pennsylvania, class of 1898,
.~ He remained at Princess Anne for two years until 1902, Dr.

0'Connell, a minister in the Delaware Conference, cultivated
strong tieg between the shhool and the church. Several pews
in the Methogddttan Methodist Church in Princess Anne were

reserved for the faculty and students., Chapel was mandatory,

- once daily and twice on Sunday.49'

The new spirit and direction of industrial education
was reflected at Princess Anne with the appointment of Frank
J. Trigg, the school's fourth principal from'1902-1910. A
graduate of Hampton Institute where Booker T. Washingtqn was
a classmate, Trigg understandably reoriented the curriculum.
In a letter to his alma mater, Trigg described his accom-
plishmentas. '"We have laid down a definite course of study
in Agriculturé and have simplified the original literary
course...."90 Now special emphasis was placed on industrial

education course work, The teaching staff, many of whom

47Ibid., p. 86, The Annual Reéort, Maryland Agri-

cultural College and the Experiment Statioen for the Year
Ending June 30l,1895, (Baltimore, 1895).

4810w, op. cit., p. 752.

A 49Annual Catalogue of Morgan College (Baltimore, 1962),
P. 34. .

50"70th Anniversary," op., cit., p. 4.
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studied at Hamptoa Institiite, Cornell Agricultural College,
and Michigan Agricultural College trained the Princess Aane
students in agriculture, blacksmithing, carpentry, wood
%orking, printing, domestic science, domestic arts, poultry
craft, home gardening, and "the general proprieties of house-
kgeping."51 Students selected their own trades., On a typical
day the étudents "rise at 5:45 a.m. and retire at 9:45 p.m.,
thus devoting at ieast eight hours o rest and sleep; of the

/
remaining time about ten' hours are spent in Literary Work and

Manual ¥raining,"'>2 .

- In the 1§03 school year, the Academy introduced a
night school program to attract additional students. HNight
school students were required to labor duing the day on campus,
attend classes ‘in the eveding, and wereé paid a stipend of
$16 a month, They also had to work summers, The school
requi;ed that those students in the.program be sixteen years
of age and waigh 130 pounds; By 1904 there were eight students
particiéating in the program. Subsequently, night school was
phased out due to lack of enrollments;53
‘ It is interesting to note ghathis point that public
funding of the school was done on the basis of the proportion
of whites and blacks attending public school in the state.

The trustees of ;hé Maryland Agricultural College could there-

51Jay S, Stowell, Methodist Adventure in Negro Education,
(New York, 1922), p. 90, )

352G, F. Richings, Evidences of Progress Among Colored
People, (Philadelphia, 1902), p. 121.

53Year Book of Morgan College, 1903-1904 and 1904-1905,
(Baltimore), p. 42, p. 56,

o
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fore justify the one-fifth division of funds. The president

or designateé officer of the College had to make an annual

" inspection of the Eastern Branch in Princess Amne, "On the

occasion of the last visit, work was in evidence whiéh seemed
to indicate that the spirit and letter of the law was being
complied withawe£a¥ as the expenditure of the said $5000 was
concerned.s4 | .

By 1905, Princess Anne Academy's physicgl plbét con- -
sisted of barns, stock, farming implements, teachers' dwellings,
dormitories, and an industrial arts building. Student

enrollments reached 185, Many guest speakers visited the

. 8chool to address faculty and students. By far the majority

were churchmen affiliated with the Delaware Conference and
presidents and trustees of Morgan College. Nationally well-
known figures such as Booker T, Washiﬁgton, William E. B, DuBois,
and Madame C., J. Walker also spoke before the student body.
Despite Trigg's efforts and the good'wishes of dis~
tinguished visitors, the school was confronted with serious

problems, Neither money nor power resided locally with the

black leaders of the institution. Whites held ultimate

financial power as trustees, regents, and legislators. They
perceived of a blakk college as a latter day plantation for
"good® Negroes, Such attitudes were also reflected on the

national level, William Torrey Harris; the U. S. Commissioner

54Biennial Financial Report of the Maryland Agri-
cultural College, (Baltimore, 1906), pp. 13-14.




of Education, defeﬂdéd the ‘éstablishment of black land grant
colleges as a venture in civilizing the "barbarous." The
ﬁirst step to take with the Negro, according to Harris, was
.intellectual education and then industrial education., "The
Negro must teach himself to be 3 capitalist," claimed Harris.

With the Hew Industrial order the '"negro must learn to manage

machinery and make himself useful to the community ia which
he lives....”ss Ironically, Harris would become omne of the j
best friends of Negro 1and grant education for perhaps the |
worst reasons-the transformation of a black peasantry into an
industrial proletariat, o

_ The period 1890-1910 was one of great uncertainty for
# black land grant institutions in the south. They had to

struggle against both the illiteracy and the inferior public
school traiming of youths in the black community with far ;
! less resources at their disposal, The 1890 schools also waged f
‘ a losing battle in competing wikh the private and better |
established Negro “Reconétruction" colleges such as Fisk aund
Atlanta University. Although the leaders of the 1890 schools
were reluctant to admit it, private black colleges provided

the main thrust of black higher education in this era.56 The

1890 schools were expected to parform the functions of multi-
purpose iastitutions with meager funds and limited resources. .

They were supposed to be teacher~training&institutions,

55W111iam Torrey Harris, "The Education of the Negro,
A%laatic Monthly, LXIX, (June, 1892), pp. 727-729,

1 56Rufus B. Atwood, "Origin and Development of .the

] Nagro Public uollega with Speﬁlal Reference to the Land-Grant

] Collage," The Journal of Negro Educatlon, XXXI, (Summer, 1966),
1 Pe 244,
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provide training in agriculture, as well as offer a liberal

arts curriculum, The fact that the schools were able to

‘ survive such overwhelming odds against their very existence

is remarkable, Of the major handicaps facing the schools,

. the problem of academic and scholastic direction was of

paramount importance., The debates between an industrial

‘versus a “literary" curriculum coupled with the educational

level of the ocourse work were not easily resolved,

Even including those students énxolled 'in the

WReconstruction” colleges, there was & dearth of qualified

'applicants who éould pursue college level work in the 1890

schools, In Maryland there were no public high schools for
Negroes on the Eastern Shore until after 1919, In the early
days, the collegiate programs of these imstitutions were
nebulous or non-existent. In the beginning the black land
grant school had to provide the much needed secondary edu-
cation for the Kegroes, and this took priority over college
level work, During this time black illiteracy rates were
high in Maryland. In 1910 over 23% of the black population
over the age of ten years was illiterate. GCut of necessity
Princess Anné Academy had to provide blacks with basic
instruction in reading, writing, and mathematics, While the
Aczdemy offered courses beginfiing at the elementary level;
the overwhelming majority of student'gnrol}ments was in the

secondary depavtment. Thus Princess Anne Academy provided

instructional services to blacks that the county school systems

in Maryland either could not or would not.
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The General Educatiéh Board, a Rockefeller philanthropy,

after visiting Princess dnae and other 1820 schools, worried

£

hon

n3

the state of Negro higher education. To survive, these
colleges neaded 'competent faculty, a capable student body,
- suitable facilities, and ample and continuous financial
support."57 Despite the devotion to the couse of higher
educatioﬁ, headway was oftgn disappointing, Blaék educators
1ike Horece Mann Bond coqplainéd that southern imstitutions ,
were being flcdded with dcheap.degrees and cheaper peOple."Sa?
Black apathy toward industrial education was also a |
problem, Few blacks wished to eater a curriculum that
smacked of the old slave ci@ilture in an age of industrial
expansion. Black, youths got the 1§ga that colleéiate education
consisted of cultural instruction as embodied in the iiberal
arts and sciences. Prejudice developéd against praétical
types of agriculture and mechanic arts education which were
the principal objectives of the curricula of the 1890 schools.,
- The 1890 lend grant schools emphasized training for am agri-
cultural economy in which employment had begun to shrink even
before the curriculum programs were underway. While aﬁ entire
economic system of manufacturing that would require machinists
and skilled lsborers was being shaped, schools offeripg handi-
craft courses in broom and mattresslmaking, blacksmithing,

&

and hand laundering were outdated and irrelevant.sg Tha

57The General Education Board: An Account of Itg

Activities, 1602-191%, (New York, 1913), p. 204, .

i.583dorace Mann Bond, The Education of the Ne ro.in the
American Social Oxdexr, (New York, 1934), pp. 333-36%.

5%8ullock, op. cit., pp. 186-189,

1
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dilemma of Princess Anne Academy was that it tried to uphold
its traditional academic mission aznd lntroduce industrial
education., It had the faculty and resources to support neither
of these programs adequately,

This period of ambivalence regadding curriculum
eriphasis didnnot help the students. On a highex level, the
conflict was not over industrial versus collegiate education
but the status of the Negro in the AmeSican mainstrean.
Teachers in the Negro schools most often originated in the
same socio-cultural setting as thelr pupils. Consequently
they tended to teach their pupils to grow up as they had done.
Only occasionally did either teacher or pupil catch a glimpse
beyond the horizon of his colored worid and escape its
limitations.,%0 '

For those students who completed the course work, a
major obstacle confronted them upon graduation, Jobs in
industry were scarce, if existent at all, Given their-training,
employment alternatives were few. The greatest avenue taken
by the graduatds was in teaching. The faculties of the 1890
schools were made up of recent graduates. Frimncess Anne Academy

was no exception.

- The most outrageous inequity, by far, was. in the

matter of finances., In the words of VWalter G. Daniel, a
specialist in the U, S, Office of Educaticn, '"the general

gquality of education was inferior and the major concern of

“the state: officials was the meeting of the legal requirement

~

N

€01p4d., p. 153.
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to divide the approPriatigﬁ with a school for Negroes in order
that Federal funds might be raceived by the State."61 A common
practice ia Maryland was to count the Nagroes in order to
raceive redenal monay but to forget them when the money was
disbursad., A convenient excuse for discrimination in the
allocation of funds te schools for the respectilve races was

that the type of education that the Negro needed was less

complex and therefore leﬁé expensive than that needed by the

P

. y \
-whites. Unfortunately the structure 6f Negro education became

congistent with its funct:‘.on.62 From the beginning; Princess
Anne Academy was to provide both elementary and secondary
education in order to secure properly qualified entrants for
the college departments, Thé fecderal appropriations, ostensibly
tc be used for "higher" educatior, were actually used for
elementary and éecondaéy grade work at Princess Anne, When
subsequent federal legisiation providing for sgricultural
experimental stations and co-operative extension services were

enacted, Princess Anme Academy as a black land grant school

Thus, by 1910, ithe school had veached a point where
neither industrial nor classical subjects were taught with

anty proficigncy, DBeseiged with chronic financial suortages

6lproceedings of the Conferences of Presidents of
Nezyo Lénd Grant Uolisges, (Frantfort, Keptucky), October,
1951,. p., 65.* )

623h110ck, on. cit., p. 87.

63Proceedings, Op. cit., p. 83.
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. to cperate the school and forced to deal with three distinct

bodies of administration, the school could hardly have been
expected o fulfill even the minimal land grant function out-~
lined in the 13%0 law, (?he transition from Methodist academy
to land graat college did not easc the plight of the schcolJ
Tﬁe'Academy was hard pressed even to maintain its function

as a high school for black youths. A hostlle community and
an indifferent legislature prevented the school from actively
gaéticipéting in the educational 1life on the Eastarn Shore.
The struggle §fr survival reflected in the first decade of
the school would form the ceniral tlheme of the schoo}'s

institutional development,




